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Part 2:

	Lesson Plan Details 
Write a detailed outline of your lesson, including instructional strategies, learning tasks, key questions, key transitions, student supports, assessment strategies, and conclusion. Your outline should be detailed enough that another teacher could understand it well enough to use it.  Include what you will do as a teacher and what your students will be doing during each lesson phase. Include a few key time guidelines. Note: The italicized statements and scaffolding questions are meant to guide your thinking and planning. You do not need to answer them explicitly or address each one in your plan. Delete them before typing your lesson outline. 

	Beginning the Lesson/Introduction: Minutes [ 5   ]

	What Teacher Will Do:
· The teacher makes a recap of the previous reading lesson by displaying some of the challenging words and phrases learned.
· The teacher introduces the story by telling a short story: “the first roller coaster rides” 
· The teacher outlines the aim and objectives of the lesson as a way of setting a purpose for the lesson.







	What Students Will Do:
· Learners attempt to give the meaning of the words shown as was learned in the previous lesson.
· Students listen attentively to the short narrative.
· Learners keenly identify the lesson prerequisites and attempts to pay attention to each aspect outlined.

	Introducing New Content/Skills: Minutes [ 10]
How will you introduce and explain the new information or skills so that students will understand both the how and the why?

	What Teacher Will Do:

· The teacher uses a narrative as an anecdote to the lesson: “Students, today, we shall be using context clues as prerequisite to boost our understanding of new words in a passage.”
· The teacher thus writes the new words on the wall by including the page and paragraph where the words are found. 
· The teacher further reads out all the words aloud so that the learners get accustomed to the pronunciation of words.
· The teacher thus takes the learners through reading passage. 
· The teacher divides the wall into three columns, the first column with the new words, the second column is preserved for clues that might help find the meaning of words ad used in the text. Lastly, the teacher leaves the last column for student’s guesses on the meaning of the new words.
· The teacher further randomly provides every learner with flashcards bearing different vocabularies and asks them to read the words aloud.









	What Students Will Do:
· Learners pay attention as the teacher takes them through the lesson.










· Students attentively listens as the teacher reads out the new words.


· Leaners attempts to read aloud the passage paying attention to the new words used in the passage.


· The students listen attentively and attempts to review the different types of contextual clues such as the experiences acquired while reading the text.


· Learners try to read aloud the words and  further attempt to decode the meaning of the words as used in the passage.

	Guided Practice: Minutes [ 20]
How will students be supported as they practice the new skill or interact with the new content?

	What Teacher Will Do:

· The teacher takes the learners through the second column where the teacher guides the learners in using clues found immediately after or before the words to find the meaning of the words.
· Further, the teacher helps the learners in using multiple words to guess the meaning of the new words.
· The teacher guides the leaners in re-reading the sentences while inserting their guesses in place of new words and find out if they make sense.





	What Students Will Do:

· Students in collaboration with the teacher attempts to decipher the meaning of the new words using various clues.


· Both the teacher and the learners provide guesses of the words




·  Learners attempt to replace their guesses with the vocabulary and examine whether the intended meanings of the sentences still remains. Further, the students looks up the meanings of the words used in the dictionaries to ascertain whether the guesses were correct.

	Formative Assessment: [see the Assessment Guide below for further assistance]
How will you monitor learning/check for understanding during these activities?

	What Teacher Will Do:
The teacher 
· The teacher observes the learners as they fill the designed columns with the new words.
· The teacher divides the students into five groups and orally administer yes/no questions on the contextual usage of the vocabularies.
· The teacher further assigns every learner to construct more different sentences using the vocabularies learned. 
· The teacher counterchecks the learner's work and makes more adjustments as per the learner's understanding of the new concepts.



	What Students Will Do:

· Leaners take turns in filling the columns with the appropriate words that helps both of them and the teacher decipher the meanings of the new words.
· In groups, learners discuss the contextual usage of the new terminologies and attempt to provide correct responses.

· Learners attempt to apply the vocabularies into new contexts by constructing grammatical sentences

· Learners revise their work and make corrections where necessary.

	· Closing the Lesson Minutes [ 5]
· How will you restate, clarify key concepts, extend ideas, check for understanding?
· How will you engage students in reflection on how the content/skills learned today can be used as readers/writers/learners? 
· Summative Assessment: [see the Assessment Guide below for further assistance]
How will students share or demonstrate the extent to which they met the lesson’s learning objectives?

	What Teacher Will Do:
· The teacher showcases more excerpts for learners bearing similar words as a way of showing learners the importance of such words in English.
· The teacher thus assembles various vocabularies used in the excerpts and asks the leaners to write their meanings and further use the words to construct correct sentences. This activity gives the teacher the chance to later grade and asses the learner’s understanding of the concept.






	What Students Will Do:
· Learners realize that the newly learned words apply in most contexts in the English language.



· Learners take the assignment and attempt it according to the instructions given.


	Extension  
· How could you extend this lesson if time permits? 
· What specific extension activity might the students do after this lesson to continue to practice the content and skills?
· What will you do to further support those who did not meet learning objectives?

	What Teacher Will Do:

· The teacher can ask students to compose imaginative works by utilizing the new words.
· The teacher can also assign learners more excerpts to read.
· The teacher can opt to offer extra lessons for students with difficulties in understanding the concepts.
 



	What Students Will Do:

· Learners attempt to write ten minutes' composition using the new words.
· Learners attempt to read more excerpts and stories as a way of refining their vocabularies
· Learners with difficulties comprehending the concepts create time for an extra lesson on the topic.



	Accommodations/Differentiation

	· Students with Special Needs or IEPs:
I will use various teaching and learning aids like audiovisuals, charts, and flashcards bearing the new words as means of accommodating learners with disabilities and special needs. Also, I can consider preferential seating whereby I place seats of most distractible students away from doors and windows thus giving room for maximum concentration of all students. Mimicry and dramatization is another effective method that I will use to ensure the learners understand the concepts at hand. For example, imitation of learner’s responses through various intonations makes the lesson interesting and helps them understand the different meanings of the new terminologies.
· English Learners:
What will you do to support students whose first language is not English?
Again, I will use simple English as a language of instruction during the lesson. Slow annunciation and pointing out of the challenging syllables in the pronunciation of the words will make the second English learners understand how to pronounce the words correctly. Further, I will try to translate some words to other languages to help second English language learners have a clear grasp of the concept.

	Lesson Rationale/Justification

	Principles of Research/Theory on Learning and Teaching:

The lesson was based on the cognitive theory of teaching and learning.  As Deming & Johnson (2019) suggest, the external and internal factors greatly influence a person’s mental processes to supplement leaning. As such, I considered it imperative to assert that learning is much on the cognitive skills. Therefore, the lesson dwelt much on the evidence-based practices like the clarity of the lessons’ goals and objectives as well as questionnaire practices to check on the progress and understanding of the learners.




	Assessment Guide: Formative/Summative Assessment (Evidence) of Student Learning 
How will you know whether students are making progress toward the lesson goals and how will you assess the extent to which they have met the goals? Use the chart below to describe and justify at least two assessment strategies you will use in your lesson. Note: Formative Assessment is done during the lesson and may be formal or informal, while Summative Assessment is done at the end and is usually formal.

	Assessment Strategy #1: 
To check on the progress of the learners, formative assessment was used. Here the learners were given random questions in class based on the new concept. Learners were able to discuss and orally carry out the tasks in groups as well as on an individual basis. As such, the teacher found it easy to make corrections there and then hence getting a clear picture of learners' understanding of the lesson.

	Alignment with Lesson Goals:
The formative assessment proved to be efficient in line with the lesson objectives. As stated earlier, by the end of the lesson, learners were required to pronounce the words correctly, derive the meanings of the words as used in the passage, and use the new words to come up with grammatical sentences. Therefore, formative assessment facilitated one on one interaction and clarity of the challenges in learning the new concept thus achieving the lesson objective of providing the meanings of the new words.


	Evidence of Student Understanding/Skill:
The students demonstrated their understanding of the lesson by pronouncing the new words correctly. More importantly, the students came up with correct and grammatical sentences using the new terminologies.
 

	Feedback to Students:
I will consider marking the student's random assessment tests in a class by highlighting for them their mistakes as a way of triggering their curiosity on attempting more excerpts to get the correct answers.

	Assessment Strategy #2: 
Summative evaluation assessment is another effective way of checking a learner's progress. The assessment evaluates a student's skill of acquisition and academic achievement at the end of a course or unit. Concerning our lesson, learners would expect this type of assessment by the end of the course to determine their broader understanding of the course concepts.

	Alignment with Lesson Goals:
Summative assessment is in line with the learning goals and objectives. For example, the assessment examines the objective of the learner's ability to learn and understand English as a language.


	Evidence of Student Understanding/Skill:
The summative assessment gives a broader concept of the learner's progress of the lesson by offering a consolidated report on the learner's progress. The consolidated report helps students and teachers ascertain the learner's progress concerning the formative assessments.
 

	Feedback to Students:
Summative assessment provides feedback on the learner’s progress at the end of a course. For example, the assessment makes learners have a broader understanding of their progress hence instilling the urge for more effort. In that manner, the summative evaluation makes the teacher grade the learner’s potential.
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